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Abstract. This study was conducted with the purpose of investigating the levels of foreign language 

classroom anxiety of secondary students in the International Education Program of Basic Education 

(IEP) of the Piboonbumpen Demonstration School in Burapha University. The levels of foreign language 

classroom anxiety between the secondary level 3 students and the secondary level 4 students were 

compared. The Foreign Language Classroom Anxiety Scale (FLCAS) and interviews were applied as 

a research instrument in this research. The mixed method sequential transformative strategy was used 

to analyze the quantitative and qualitative data collected. The average level of anxiety of all samples 

was found to be at the moderate level. The means were determined to be 89.78 for secondary level 3 

and 89.30 for secondary level 4 students. The anxiety level of Secondary Levels 3 and Secondary Levels 

4 students were compared using t tests for independent means. The result showed that there were no 

and secondary level 4 students. From the sample of 122 students, eighteen students were selected for an 

in-depth interview. The results of these interviews revealed that foreign language classroom anxiety of 

IEP students was mostly due to the effect of the teachers. 
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Introduction 

Bilingual schools have become more popular in the past decade in Thailand. One of the advantages 

of education undertaken in a bilingual school is that the child is exposed to new languages at a young 

age, gaining a well-rounded and thorough academic education. Classes are taught in English, usually 

the target language. Many second language learners have to exert a lot of effort to keep up in both 

language and content in any of the language classes. Thus, most of them are faced with a feeling of 

mental or emotional strain or suspense, leading to anxiety. This type of anxiety is related to language 

Language teachers have long been aware of the fact that many of their students experience 

discomfort when using English as a medium language or language learning. As suggested by 

MacIntyre and Gardner (1991a), anxiety causes many potential problems for the foreign language 

students, because it can interfere with the “acquisition, retention and production of the new language” 

(MacIntyre & Gardner, 1991, p. 86).

With these facts in mind, the researchers have endeavored to establish that IEP students also 

suffer from language anxiety, since their primary language of communication in most of their 

academic subjects is English, which is a language they are not familiar with, as it is not their native 

tongue. 
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Background and Objectives of the Study

The researcher is a classroom teacher at IEP where 70% of subjects are taught in English since its 

conception. The majority of the students are Thais who normally communicate in Thai, except while 

learning in class wherein English is a must. The foreign language teachers of IEP have observed that 

when the class is conceptual such as Math and Science, the task of teaching becomes even harder. 

The challenge to the students becomes twofold: acquiring the language skill and understanding the 

conceptual part. The acquisition part alone is enough to cause anxiety to the students. Because they 

are more familiar with their native tongue, using and learning a second language is quite a big hurdle 

for them. 

months of learning. They are not used to English speaking teachers explaining and sharing ideas in 

a language that is not their own. They experience foreign language anxiety resulting in worry and 

exhibit avoidance behavior in the form of skipping classes and putting off homework, class projects 

and studying. Given students’ responses to the fear and anxiety, instructors may assume they lack 

motivation, feel the class is unimportant or simply do not have the mental acuity to achieve even a 

rudimentary grasp of a second language (Horwitz, 1986).

Anxiety has also been proven to be a strong indicator of academic performance. It has been found 

learners tend to volunteer answers less frequently and have a greater tendency to remain passive in 

classroom activities than their less anxious counterparts (Ely, 1986).
The above observations are very typical characteristics of several students in IEP. Consequently, 

foreign teachers have often demanded to the administration that the school should work on their 

screening procedures for applicants and accept only students who have at least an elementary 

background in the English language. However, parents see IEP as an opportunity for their children 

to learn and gain mastery of the English language. They expect the school to prepare their children 

for study in an international setting when it is time for them to pursue a higher level of education. 

It is quite a daunting task to expect from teachers who are faced with students experiencing foreign 

language anxiety. 

Thus, the researchers felt the need for this study to be conducted. The primary objective of this 

research was to establish that IEP students who were studying in the academic year 2011 suffered 

from foreign classroom language anxiety and also to investigate their levels of foreign language 

classroom anxiety. It is also the purpose of this study to compare the levels of foreign language 

classroom anxiety of secondary 3 students and secondary 4 students and to identify the causes of this 

anxiety. 

Since the design of this research adopted a mixed methods research strategy, the objectives 

consisted of two types:

Quantitative Objectives:

To investigate the levels of Foreign Language Classroom Anxiety of secondary students of IEP; 

and

To compare the levels of Foreign Language Classroom Anxiety between secondary level 3 

students and secondary level 4 students
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Qualitative Objective:

1. To identify the possible causes of Foreign Language Classroom Anxiety of secondary students 

of IEP from the content analysis of the interviews of selected students.

Research Questions 

This research attempted to answer the following questions:

Quantitative research questions:

1. What is the Foreign Language Classroom Anxiety level of IEP students, as 

measured by the Foreign Language Classroom Anxiety Scale? 

2. Is there a difference between the Foreign Language Classroom Anxiety level of secondary 

level 3 students and secondary level 4 students? 

Qualitative research question:

What are the possible causes of Foreign Language Classroom Anxiety of IEP students? 

Literature Review

What is Anxiety?
Anxiety is commonly described by psychologists as a state of apprehension, a vague fear that 

is only indirectly associated with an object (Hilgard, Atkinson, & Atkinson, 1971). People often 

experience a general state of worry or fear before confronting something challenging such as a test, 

examination, recital, or interview (Hilgard, Atkinson, & Atkinson, 1971). These feelings are easily 

person's ability to sleep or otherwise function. Generally speaking, anxiety occurs when a reaction 

is out of proportion with what might be normally expected in a situation (Hilgard, Atkinson, & 

Atkinson, 1971).

What are the symptoms of anxiety?
People with anxiety disorders often experience symptoms similar to those exhibited by a person 

suffering from a general illness, heart attack, or stroke. A few of these symptoms are trembling, 

churning stomach, nausea, diarrhea, headache, backache, and heart palpitations. When they feel some 

of these symptoms occurring, it just heightens the anxiety level. They tend to think something worse 

is happening to them (Hilgard, Atkinson, & Atkinson, 1971). 

Causes of Anxiety
There are several causes of anxiety. They may be environmental factors, medical factors, 

genetics, brain chemistry, substance abuse, or a combination of these (Antworten, n.d.). It is also 

possible that people become anxious because they have a habit of believing that the worst will 

happen. In other words, they always look at things in a negative way. Instead of the cup being half-

full, it is half-empty for them. Because of this type of disposition, almost any small distraction or 

problem that comes up becomes a cause of extreme stress for these people (Antworten, n.d.). 

How is anxiety diagnosed?
Anxiety is not easily diagnosed by a simple test. It takes an experienced psychiatrist, clinical 

usually involves the analysis of a person’s medical background and personal history done by a 

physician. Then a physical examination is performed and other laboratory tests are done, as needed. 

These tests may provide useful information about a medical condition that may be the cause of the 

physical illness or other anxiety symptoms (Antworten, n.d.).

Psychologists usually distinguish between three categories of anxiety: trait anxiety, state 

personality. He or she has a tendency to be overly anxious at most times in different situations. 
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State anxiety, on the other hand, is a transient condition. It occurs as a response to a particularly 

anxiety-provoking stimulus, such as an important job interview or an anticipated public performance. 

Thus, it is temporary only and occurs at a particular instant. The moment the stimulus is gone, the 

by a particular type of situation or event, such as public speaking, examinations, or class participation 

(Antworten, n.d.).

The Language Anxiety 

Some research has been done into second or foreign language anxiety. It revealed that anxiety 

has a negative effect on the language learning process of an individual. It also showed that there is a 

difference between language learning anxiety and other forms of anxiety. 

Other research that has been conducted about language learning anxiety has indicated that 

recurs in language learning situations, namely the classroom. 

In general, there are two approaches to the description of language anxiety:

(1) Various combinations of situational factors may result in language anxiety which is considered 

to be a basic human emotion (McIntyre & Gardner, 1989, cited in MyIntyre, 1995, p.11). For instance, 

a particularly timid student may feel anxious when asked to recite in English in front of the class. 

Language anxiety is a combination of other anxieties that create a separate form of anxiety intrinsic to 

language learning (Horwitz, Horwitz and Cope, 1986, p.128). 

(2) The second approach proposes that there is something unique to the language learning 

experience that makes some individuals nervous. When this nervousness or anxiety is restricted to 

public speaking, examinations, job interviews or class participation (Ellis, 1994, p. 480). 

Horwitz, Horwitz and Cope (1986) made a valuable contribution to theorizing and measurement 

in language learning anxiety. They considered anxiety as being comprised of three components: 

communication apprehension, test anxiety and fear of negative evaluation. Horwitz and colleagues 

language anxiety as a distinct complex of self perceptions, beliefs, feelings and behaviors related to 

classroom learning arising from the uniqueness of the language learning process (Horwitz, Horwitz, & 

Cope, 1986). Emerging from this research was the thirty-three item Foreign Language Anxiety Scale 

(FLCAS). This scale has been used in a large number of research projects (Horwitz, 2001). It has been 

found to be reliable and valid (Aida, 1994, cited in Cheng, Horwitz & Schallert, 1999). Most language 

learning anxiety research has focused on a one dimensional domain of anxiety. This conceptualization 

1986). 

What Causes Language Anxiety?

What causes language anxiety was the central question of this research study and is of interest to 

in language learning, second language anxiety researchers have tried to investigate the sources or 

reasons that language anxiety can come from both academic and social contexts. The researchers 

have suggested different strategies to cope with it. The fact that language anxiety is a psychological 

construct, it most likely stems from the learner’s own ‘self’ (Schwartz, 1972, cited in Scovel 1991, 

p.16), that is, the way he or she perceives herself or himself, how he looks at the way others perceive 

him or her (e.g., peers, teachers, interlocutors) and the target language communication situations, such 

as his/her beliefs about L2/FL learning. 

be the result, as well as the cause, of language anxiety. That is to say, it may be experienced due to 

contexts, language anxiety may be experienced as a result of outside factors (Schwartz, 1972, cited in 

Scovel, 1991, p.16), such as different social and cultural environments, particularly the environments 

where L1 and L2/FL learning takes place. Also, the target language is a representation of another 
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cultural community. Due to this factor, there is a predisposition among some people to experience 

such anxiety because of their own concerns about ethnicity, foreignness, and the like (Gardner, cited 

in Horwitz & Young, 1991, p. viii). Other important factors that cause language anxiety for L2/

FL speakers may be the social status of the speaker and the interlocutor, a sense of power relations 

between them, and gender. A thorough investigation of these factors could assist language teachers to 

ease anxiety in the classroom setting and make the classroom environment less anxiety-provoking. 

The result of this investigation could potentially improve classroom learners’ performance in the 

target language.

Classroom Anxiety

Almost every student experiences anxiety when it comes to learning. Being asked to speak in 

front of the class or answer a teacher’s questions is a common source of anxiety for students. Even 

an upcoming examination is something to be anxious about, especially when they know that it 

some students are anxious most of the time, even when the situation is not especially dangerous or 

threatening. For example, some students get excessively nervous even before very easy exams, while 

others may be so anxious about learning mathematics that they cannot concentrate on the simplest 

math assignment. A learner who shows a pattern of responding with anxiety, even in non-threatening 

situations, has a case of trait anxiety, a chronic condition that often interferes with optimum 

performance. Their anxieties will most likely cause them to lose focus on the task at hand, resulting 

in a poor performance. They may be so preoccupied with their self-doubts that may hamper their 

creativity and critical thinking. 

Several researches have shown that anxiety interferes with several types of learning. It is termed 

as a ‘second/foreign language anxiety’ when it is associated with learning a second or foreign 

language. It is a complex and multidimensional phenomenon (Young, 1991, cited in Onwuegbuzie, 

that causes tension, apprehension, nervousness, and worry. It has also been found that the feelings of 

tension or nervousness focus on the two basic task requirements of foreign language learning, which 

are listening and speaking (Horwitz et al., 1986, p. 29), because both these skills cannot be separated 

during interactions.

Foreign Language Classroom Anxiety 

Foreign Language Anxiety (FLA) is recognized by researchers as an affective factor in foreign 

language learning and usually discussed alongside other individual learner differences. It is also 

considered as a relatively new and developing area within the scope of foreign language research 

(Gardner & MacIntyre, 1993). It is thus important to present an overview of anxiety in general and 

then consider the different forms it may disclose itself in. Different researchers have approached FLA 

and fear resulting from the anticipation of a realistic or imagined threatening event or situation. 

Foreign Language Anxiety or more precisely, Foreign Language Classroom Anxiety (FLCA) is 

(MacIntyre & Gardner, 1991a, 1991b, 1994). 

Horwitz and Young viewed FLCA as “a distinct complex of self-perceptions, beliefs, feelings, 

and behaviors related to classroom language learning arising from the uniqueness of the language 

situation-dependent nature of foreign language anxiety is emphasized. 

powerful and lasting effects on the lives of children and youth. Social relationships are important 

to them, as it can buffer the effects of stressful life events, especially during transitional periods 

and times of stress. The transition from childhood into adolescence is one such example of times of 

stress. Elias and Butler (1999) described the middle school years as a time of cognitive awakening, 

turbulence. This stage of growth is a particularly delicate one, where the future of the youth hangs in 
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the balance. In the classroom, the teacher takes on the central role in student learning. How the teacher 

plans the lessons, his or her knowledge of the learners and the learning process, and his or her beliefs 

a passive participant, but rather an active designer of students' interactions in the classroom. It is very 

practice while teaching in a learning environment. (Costantino, 2008). 

belong and be part of a group is as strong as ever during this transitional period. Friendships become 

closer and play an important role in determining who they are and where they are headed in the future. 

has been looked upon as having a negative effect by some parents and educators. Peer group, as a 

positive medium for problem-solving development, has not been fully considered, although it is 

Children build knowledge bases that help them navigate social situations as they grow into 

the cognitive skill development of a person during adolescence. Dodge’s (1993) research indicated 

that adolescents who had developed positive peer relationships generated more alternative solutions 

to problems, provided more mature solutions, and were more laid-back than those teens who had 

developed negative peer relationships. Along those same lines, Bansal (1996) found that adolescents 

who compared themselves negatively in reference to their peers experienced a reduction in attention 

to problem-solving tasks. 

A Short Historical Background of the International Education Program for Basic 

Education, (IEP) , “Piboonbumpen” Demonstration School , Burapha University.

In 2001, Dr. Somsak Lila, director of Piboonbumpen Demonstration School, Assoc. Prof. Dr. 

Chalong Tubsree, Dean of Faculty of Education and Ms. Keota Jaroensuk, former head teacher of 

English department at Piboonbumpen Demonstration School initiated the English Immersion Program 

or EIP as a research project with a focus on international education development. However, the 

curriculum used is the National Curriculum that has been revised and approved by the Thai Ministry 

of Education. EIP is a part of the Piboonbumpen Demonstration School where English is the main 

instructive language in classrooms.

In 2004, the name of the program was changed to “International Education Program for Basic 

Education or IEP” and relocated to a new building in accordance with the changes in the school 

administrative system, educational reform and providing more facilities and a better environment for 

study. Currently there are 21 teachers and 10 staff members to supervise 206 students from secondary 

1 to 6 (IEP website, 2009). 

Methodology

Research Design 

A mixed methods research design was used. It involves both collecting and analyzing quantitative 

and qualitative data. It is a research design with philosophical assumptions as well as methods of 

inquiry. As a methodology, it involves philosophical assumptions that guide the direction of the 

collection and analysis of data and the mixture of qualitative and quantitative approaches in many 

phases in the research process. As a method, it focuses on collecting, analyzing, and mixing both 

quantitative and qualitative data in a single study or series of studies. By mixing the sets of data 

collected, the researcher forms a more complete picture of the problem than if either set of data had 

been used alone (Creswell & Plano Clark, 2007).

This research employed the sequential transformative strategy. Like the other sequential models, 
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priority given to either quantitative or qualitative phases or both. The results of the two phases are 

integrated during the interpretation phase, similar to the two sequential methods above; however, a 

theoretical perspective guides the transformative model. The purpose of this strategy is to employ the 

methods that will best serve the theoretical perspective of the researcher.

Research Setting 

The study was conducted at the International Program for Basic Education of the Piboonbumpen 

Demonstration School in Burapha University, Chonburi. The school adapts the National Curriculum 

approved by the Ministry of Education, and uses English as a medium of communication. The students 

study for a period of 30 hours a week in which 70% percent of the classes are in English. 

Population/Sample

The target population was the 175 students of IEP which consisted of 75 secondary level 3 

students and 100 secondary level 4 students in the academic year of 2011. The sample of 122 students 

the Yamane’s (1967) sample size table. 

The population was secondary students in grade 7 to 11 or secondary level 3 students which 

consist of Mattayomsuksa 1-3 and secondary level 4 students which consists of Mattayomsuksa 4-5. 

In order to avoid the anxiety bias from the university entrance examination, which is a critical time for 

students, the secondary students from grade 12 or Matthayomsuksa 6 were not included in this study.

Six students from each group were chosen at random for interview. 

Research Instrument

The Foreign Language Classroom Anxiety Scale (FLCAS) was used as the quantitative 

instrument. This questionnaire consisted of 33 statements which were divided into four categories 

including communication anxiety, fear of negative evaluation, test anxiety and anxiety of English 

(“strongly disagree”) to 5 (“strongly agree”).

An interview schedule was used as the qualitative instrument. Selected students from secondary 3 

and secondary 4 were interviewed individually by the researcher. The interview schedule consisted of 

the following questions: 

asking questions, correcting errors, taking turns)

3. In your opinion, how can your teachers help the students feel less anxious?

4. How do you assess your performance in English compared to other students in the class? (What 

makes you think so?)

5. Do you think peer pressure affects your anxiety level? If so, in what way?If there is a negative 

effect, what do you do to cope with this pressure? 

Data Collection

Quantitative Research

The researcher handed out and collected the questionnaire to the sample population of 122 

students during their class with the researcher. They were instructed to answer as spontaneously as 

possible and that they should not feel any fear of committing any mistakes since it was not a test to be 

graded. The answers to the questionnaires were organized and analyzed to classify the students’ level 

of anxiety. 
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Qualitative Research

The selected students were given an in-depth interview. During the interview, the questions were 

language classroom anxiety. The tape recorder was used as a main interviewing instrument and its 

contents were later analyzed, grouped and transcribed by the researcher. To help native Thai students 

overcome the language barrier, Thai was used as the medium language; however the non-Thai 

students were asked in English to help encourage them to express their feelings as freely as possible.

Results

Secondary Level n SD Level of Anxiety

3 52 89.78 12.06 Moderate 

4 70 89.30 11.63 Moderate

The results showed that the mean which was 89.78 and 89.30 and standard deviation which was 

between 12.06 and 11.63 of foreign language classroom anxiety and level of anxiety of secondary 

1-5 students were at middle of the range of possible scores. This indicated that the foreign language 

classroom anxiety and the level of anxiety of secondary level 3 and 4 students were at the moderate 

level. The independent samples t-test also showed that there is no difference between the mean 

anxiety level of secondary 3 and secondary 4 students. 

Number of students Percentage

5

Group 1 1 28

Group 2 5 33

Group 3 6 66

Total

Group 1 0 0

Group 2 3 17

Group 3 3 17

Total 34

Group 1 1 5

Group 2 1 5

Group 3 0 0

Total 10

Horwitz, and Cope (1986). The interviews with various students revealed that most of them 

based on the behavior of the teacher in class while asking students questions and requiring them to 

speak in front of the class. A lot of students experienced a high level of anxiety when their teacher 

looked at them intently while waiting for them to answer. This made them feel that they had done 

something wrong. The students suggested that the teacher should be friendlier during classes and 
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listen patiently while encouraging through their smiles and nods. They also thought that they would 

feel less anxious when the teacher avoided calling students at random to recite. 

anxiety of the students. Their parents’ expectation of them being good in English and foreign language 

classes put the students on edge. However, the other 16 respondents did not feel the same way

Discussion 

classroom anxiety: the teacher and their peers. These two factors were considered to be the major 

teacher in-service education, instructional media, and challenge of goals, testing, ability grouping, 

their college aspirations and how poor peer relationships were closely associated with social cognitive 

study was undertaken (Tate, 2001).

Finally, the results of the interviews supported the premise that the anxiety source of IEP 

students is primarily the teacher’s behavior and their peers’ attitude. This result is not unexpected 

because, in the school setting, the main participants are the teacher and students and the focus is their 

interaction. Numerous studies have been conducted revealing the effect of teaching strategies and 

teaching approaches on the academic achievement of students. This clearly showed that learning is 

merely responds to the stimulus provided by the teacher. If the teacher is passive and focuses more on 

teaching the students what to think than how to think, the students lose interest in learning. 

Implications

Since the study showed that the students of IEP suffer from foreign language classroom anxiety due 

perception and planned to create a relaxing environment for them. The instructor should understand 

that foreign language anxiety can be an impediment to their effectively learning a foreign language. 

Calling students at random should be avoided. Instead, teachers should encourage voluntary 

participation and oral performance only from those who are willing and ready; then giving rewards 

to those who do so. This would relieve some apprehension from most students and may open up their 

minds to foreign language learning. 

anxiety of IEP students. Since this is the case, it would be helpful for the teacher to employ techniques 

Recommendations

teacher in class, by asking students questions and requiring them to speak in front of the class. Further 

studies about the characteristics and roles of teachers in class should be conducted to add new aspects 

regarding classroom anxiety to the foreign language learning. Since this study was focused on the 

foreign language anxiety of IEP students only, the results cannot be generalized to a larger population. 

Therefore, further studies should be done with a bigger population and more diverse types of students 
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language anxiety of IEP students and the possible causes, it would be interesting to focus on the 

relationship between demographic data of the participants and the foreign language anxiety. Thus, 

more correlational research on this topic is suggested.

References 

Antworten F . (n.d.). Retrieved October 24, 2009, from Yesanswer Website:  

http://www.yesanswer.de/med/274.html

Baker, S., & MacIntyre, P. D. (2000). The role of gender and immersion in communication and second 

language orientations. Language Learning, 50(2), 311-341.

Bailey, K. M. (1983). Competitiveness and anxiety in adult second language learning: 

Looking at and through the Diary Studies. In H. W. Seliger & M. H. Long (Eds.), 

Classroom-oriented research in second language acquisition (pp. 67-102). Rowley, MA: 

Newbury House.

Bailey, P., Daley, C. E., & Onwuegbuzie, A. J., (1999). Foreign language anxiety and  learning style. 

Foreign Language Annals, 32 (1), 63-76.

Bailey, P., Onwuegbuzie, A. J., & Daley, C. (2000). Correlates of anxiety at three stages of the foreign 

language learning process. Journal of Language and Social Psychology, 19, 474-490.

Beilock, S. L. & Carr, T. H. (2005). When high-powered people fail: Working  

memory and "choking under pressure" in math. Psychological Science, 16,101-105.

 

confrontation system. Behavior Disorders, 8, 274-279.

Bansal, R. (1996). Motivational determinants of problem solving task in peer-presence  

conditions: A survey of reviews. Indian Journal of Psychometry and Education, 27,107-110.

Blackorby, J., & Wagner, M. (1996). Longitudinal post-school outcomes of youth with  

disabilities: Findings from the National Longitudinal Transition Study. Exceptional 

Children, 62(5), 399-414.

Brendtro, L., & Lindgren, J. (1988). Two studies of positive peer culture: A response. Child and Youth 

Care Quarterly, 3, 156-157.

Campbell, C., & Ortiz, J. (1991) Helping students overcome foreign language \ anxiety: a foreign 

language anxiety workshop. In E.K. Horwitz, & D.J. Young, (Eds.) Language anxiety: 

From theory and research to classroom implications. (pp. 153-168) Englewood Cliffs, NJ: 

Prentice-Hall.

Candlin, C.N. (1987). Towards task-based learning. In C.N. Candlin & D. Murphy (Eds.). Lancaster 

practical papers in English language education. Vol. 7. Language learning tasks (pp. 5-22). 

Englewood Cliffs, NJ: Prentice Hall. 

Cassidy, J. & Shaver, P.R. (1999). Handbook of attachment: Theory, research, and clinical 

applications. New York: Guilford Press.

Cheng, Y., Horwitz, E. K., & Schallert, D. L. (1999). Language anxiety: Differentiating writing and 

speaking components. Language Learning, 49, 417-446.

(2nd ed.). Thousand Oaks, CA: Sage.

_______. (2008). Research design: Qualitative, quantitative, and mixed methods  approaches (3rd 

ed.).Thousand Oaks, CA: Sage.

Creswell, J. W., & Plano Clark, V. L. (2007). Designing and conducting mixed methods research. 

Thousand Oaks, CA: Sage.

Cohen, J. (1983). American Sociological Review 1983 Vol. 48. Retrieved February 14,  

2012 from http://www.jstor.org/pss/2094931

an art museum. Journal of Aesthetic Education, 42 (4), 45-61.

Daly, J. (1991).Understanding communication apprehension: An introduction for language educatosr. 

In Horwitz, E. K., & Young, D. J. (Eds.), Language anxiety: From theory and research to 



HRD JOURNAL                                                                             Volume 3. Number 2. December.2012

129

classroom implications (pp.3-14). Englewood Cliffs, NJ: Prentice Hall.

Diehl, D. & McFarland. D. A. (2010). Towards a historical sociology of situations. American Journal 

of Sociology, 115(6), 1713-1752. 

Dodge, K. (1993). Social cognitive mechanisms in the development of conduct disorder and 

depression. In J.W.Santrock (Ed.), Adolescence (pp.559-589). Boston: McGraw-Hill.

Elias, M., & Butler, L. B. (1999). Social decision making and problem solving: Essential skills for 

interpersonal and academic success. In J. Cohen (Ed.), Educating minds and hearts: Social 

emotional learning and the passage into adolescence (pp. 74-94). New York: Teachers 

College Press.

Ellis, R. (1994). The study of second language acquisition. New York: Oxford.

Ely, C. M. (1986) Language learning motivation: An analysis of discomfort, risk-taking, sociability, 

and motivation in the L2 classroom. Language Learning, 36, 1-25.

Esman, A. H. (1990). Adolescence and culture. New York: Teachers College Press.

Ganschow, L., & Sparks, R. (1993). Foreign language and learning  disabilities: Issues, research and 

teaching implications. In S. A. Vogel & P. B. Adelman (Eds.), Success for college students 

with learning disabilities (pp. 283-322). New York: Springer-Verlag.

Gardner, R. C., & MacIntyre, P. D. (1993). On the measurement of affective variables in second 

language learning. Language Learning, 43, 157-194.

________. (1993a). A student's contribution to second language acquisition. Part II: Affective 

variables. Language Teaching, 26, 1-11.

Gardner, R. C., & MacIntyre, P. D. (1993b). On the measurement of affective variables in second 

language learning. Language Learning. 43, 157-194.

Hattie John. (n.d.). Retrieved February 14, 2012, from Web site: http://www.aberdeeneducation.

Geoff_Pettie_on_Hattie.pdf

Hilgard, E. R., Atkinson, R. C., and Atkinson, R. L. (1971). Introduction to psychology (5th ed.). New 

York: Harcourt.

Hops, H., Davis, B., Alpert, A., & Longoria, N. (1997). Adolescent peer relations and depression 

symptomatology. In J. W. Santrock (Ed.), Adolescence (p. 211). Boston: McGraw-Hill.

Horwitz, E.K. (1986). Preliminary evidence for the reliability and validity of a Foreign Language 

Anxiety Scale. TESOL Quarterly, 20, 559-562.

_______. (1986) Feature story. Retrieved May 24, 2012, from University of Texas at Austin Website: 

http://www.utexas.edu/features/2007/language/

_______. (2001). Language anxiety and achievement. Annual Review of Applied Linguistics, 21, 

112-126

Horwitz, E. K., Horwitz, B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern 

Language Journal, 70, 125-132.

Horwitz, E. K., & Young, D. J. (1991) Language anxiety: From theory and research to classroom 

implications. Englewood Cliffs, NJ: Prentice Hall.

International Education Program for Basic Education Piboonbumpen Demonstration School, Burapha 

University. Retrieved October 24, 2009, from International Education Program for Basic 

Education Web site: http://iep.buu.ac.th/

Liebert, R. M. & Morris, L. W. (1967). Cognitive and emotional components of test anxiety: A 

distinction and some initial data. Psychological Reports, 20, 975-978.

MacIntyre, P. D. (1995). How does anxiety affect foreign language learning: A reply to Sparks and 

Ganschow, Modern Language Journal, 79(1), 90-99

MacIntyre, P. D., & Gardner, R. C. (1991). Anxiety and second language learning: Towards a 

theory and research to classroom implications (pp. 41- 54). Englewood Cliffs, NJ: Prentice 

Hall.

________ . (1991a). Investigating language class anxiety using the focused essay technique. The 

Modern Language Journal, 75 (3), 296-313.



HRD JOURNAL                                                                               Volume 3. Number 2. December.2012

130

________ . (1991b). Language Anxiety: Its relationship to other anxieties and to processing in native 

and second languages. Language Learning, 41 (4), 513-534.

________. (1991c). Methods and results in the study of anxiety and language learning: A review of 

the literature. Language Learning, 41 (1), 85-117.

________. (1994a). The Effects of induced anxiety on three stages of cognitive processing in 

computerized vocabulary. Learning: Studies in Second Language Acquisition, 16 (1), 1-17.

________. (1994b). The subtle effects of language anxiety on cognitive processing in the second 

language. Language Learning, 44 (2), 283-305.

MacIntyre, P. D., Noels, K. A., & Clément, R. (1997). Biases in self-ratings of second language 

MediLexicon International Ltd, Medical News. Retrieved October 27, 2010, from Medical News 

Today Website: http://www.medicalnewstoday.com/info/anxiety

Morse, J. M. (1991). Strategies for sampling. In J. Morse (Ed.), Qualitative nursing research: A 

contemporary dialogue (Rev. Ed.). (pp. 117-131). Newbury Park, CA: Sage.

National Institute of Mental Health. Retrieved January 4, 2012, from National Institute of Mental 

Health Website: http://www.nimh.nih.gov/health/topics/anxiety-disorders/index.shtml.

Benjamin, M., Moscovitch, M., & Roediger, H. L. (Eds.). (2002) Perspectives on human memory and 

cognitive aging: Essays in honor of Fergus Craik.  Philadelphia, PA: Psychology Press. 

Ohata, K. (2005). Language anxiety from the teacher’s perspective: Interviews with seven experienced 

ESL/EFL teachers, Journal of Language and Learning, 3(1), 133-155.

Onwuegbuzie, A. J. (1999a). Writing apprehension among graduate students: Its relationship to 

self-perceptions. Psychological Reports, 84, 1034-1039.

________. (1999b). The effect of advance organizers in research methodology courses. National 

Forum of Applied Educational Research Journal-Electronic, 12E(3), 83-91. 

Onwuegbuzie, A. J, Bailey, P., & Daley, C. E. (1999). Factors associatedwith foreign language 

anxiety. Applied Psycholinguistics, 20, 217-239.

Pica, T. (1987). Second language acquisition, social interaction, and the classroom, Applied 

Linguistics, 8 (1), 3-21.

Price, M. L. (1991). The subjective experience of foreign language anxiety:Interviews with high 

anxious students, in Horwitz, E. K., & Young, D. J. (eds.) Language anxiety: From theory 

and research to classroom implications. Englewood Cliffs, NJ: Prentice Hall.

Phillips, E. M. (1992) The effects of language anxiety on students’ oral test performance and attitudes. 

Modern Language Journal, 76, 14-26.

Piniel, K. (2000). Foreign language anxiety: The role of classroom factors in the development of 

foreign language classroom anxiety. Unpublished MA thesis, . 

Price, M. L. (1991). The subjective experience of foreign language anxiety: Interviews with highly 

anxious students. In: E. K. Horwitz & D. J. Young (Eds.), Language anxiety: From theory 

and research to classroom implications (pp.101- 108). Englewood Cliffs, NJ: Prentice Hall.

Richman, J. M., Rosenfeld, L. B., & Bowen, G. L. (1998). Social support for adolescents at risk of 

school failure. Social Work, 43, 309-323. 

Scovel, T. (1991). The effect of affect on foreign language learning: A review of the anxiety research. 

In E. K. Horwitz & D. J. Young. (Eds.). Language anxiety: From theory and research to 

classroom implications (pp. 15-23). Upper Saddle River, NJ: Prentice Hall. 

Scovel, T. (1991a) Why languages do not shape cognition: Psycho- and neurolinguistic evidence. Jalt 

Journal, 13, 18-46.

Solowdow, W. (1999). The meaning of development in middle school. In J. Cohen (Ed.), Educating 

minds and hearts: Social emotional learning and the passage into adolescence (pp. 24-52). 

New York: Teachers College Press.



HRD JOURNAL                                                                             Volume 3. Number 2. December.2012

131

Sparks, R. L. & Ganschow, L. (1993). Searching for the cognitive locus of foreign language learning 

289-302.

Spielberger, C. D. (1972). Anxiety as an emotional state. In C. D. Speilberger (Ed.). Anxiety: Current 

trends in theory and research (pp.23-49).New York: Academic Press.

________ . (1973). Manual for the State-Trait Anxiety Inventory. Palo Alto, CA.Consulting 

Psychology Press.

Spielberger, C. D., Anton, W. D., & Bedell. J. (1976). The nature and treatment of test anxiety. In M. 

Zuckerman & C. D. Spielberger (Eds.), Emotions and anxiety: New concepts, methods, and 

applications (pp. 317-344). Hillsdale, NJ: Erlbaum.

9(4), 215-218

Tobias, S. (1986). Anxiety and cognitive processing of instruction. In R. Schwarzer (Ed.). Self-related 

cognition in anxiety and motivation (pp.35-54). Hillsdale, NJ: Erlbaum. 

Wenz-Gross, M., Siperstein, G., Untoh, A., & Widman, K. (1997, May). Stress, social support, and 

adjustment of adolescents in middle school. Journal of Early Adolescence, 17, 129-151.

Yamane, Taro. (1967). Statistics: An introductory analysis (2nd ed.). New York: Harper & Row.

Ying-Ling, Y., & Kondo, D. S. (2004) Strategies for coping with language anxiety: The case of 

students of English in Japan. ELT Journal, 58 (3), 258-265

Young, D, J. (1990) An investigation of students’ perspectives on anxiety and speaking, Foreign 

Language Annals, 23, 539-553

In E. K. Horwitz, & D. J. Young. (Eds.). Language anxiety: From theory and research to 

classroom implications (pp.57-64). Englewood Cliffs, NJ: Prentice Hall.

_______. (1991b). Creating a low-anxiety classroom environment: What does language anxiety 

research suggest? Modern Language Journal, 75, 426–436

_______. (1992) Language anxiety from the foreign language specialist’s perspective: Interview with 

Krashen, Omaggio Hadley, Terrell, and Rardin. Foreign Language Annals, 25, 157-172

Zeidner, M., & Nevo, B. (1993). Test Anxiety Inventory/Hebrew adaptation (TAI/HB): Scale 

development, psychometric properties, and some demographic and cognitive correlates. 

Megamot, 35, 293–306.


